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Introduction

Is assessment a site of potential discriminatory practice?

We argue that without reviewing assessment design, content

and format through the lens of social justice awarding gaps

may remain. \\\W/
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UAL's story and pedagogy

— 20k students, over 4.5k staff, more than
100 UG course at 6 colleges and 12 sites

— Creative methodologies and pedagogies
— Assessment Is portfolio and artefact based

— '"The ‘wicked problems’ of the often
amblguous and open-ended nature of learning

design’ (Austerlitz et al, 2008)
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Addressing awarding differentials

— Awarding gaps between Home White
and Home B.A.M.E students and Home and

International students ual: Ze [l val:
. Fostering : l;jhancingn
— Academic Enhancement team's work R ol

pedagogy

—Reduction in awarding gap at UAL

%1st/2:1 by Ethnicity (2 way)
100%

__________________ Reduction of 10
""""""" percentile points
(over last 5 years
In Home
W hite/Home

2020/21  2019/20  2018/19  2017/18  2016/17 B A M ) E )

1l. Home White Home BAME -C- All Students
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What has our assessment journey been?

/

P
— 1 How we started

- -1 Drawing from sector practice and research

N~
~ [ Our approach
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“If assessment shapes how and what students learn, as the
literature suggests, and if we are committed to social justice within
and through higher education, then surely assessment is key to

the achievement of that social justice.”

Jan McArthur, 2021
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Can we design
assessment for
equity?
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Picture by Alys Tomlinson, UAL



Formalising / conceptualising formative feedback and support for students who need it most

Photo by Ana Blumenkron Zertuche
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Formalising / conceptualising formative feedback
and support for students who need it most

— Who s able to take advantage from the
Informal feedback structures in the studio?

— How does our assessment framework
unwittingly create disadvantage?

— In other words, who are we designing our
assessment for?

Photo by Cath Caldwell WIP show
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How can compassionate assessment help?

— Pass/fall

Belonging through assessment:
Pipelines of compassion

— Policies

— Feedback

12
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How do we decolonise

assessment?

— Exploration of the power
relationships at play in assessment

— How can our assessment
approaches support pluralities of
knowledge?

— How can all students be seen and
recognized through assessment?

the

exchange

THE ROOM

OF:SILENCE

a documentary

Eloise Sherridan 2016
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Examples of practice
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Inclusive
Assessment

Example 1

— Improving feedback

— Emphasis away from
summative

to formative for learning

— Scaffolding assessment

15

Multimedia Installation by Lucrezia de Fazio, private view, Show 1



Asking student’s to talk about assessment feedback

Mawhian Lsuhmiciny Me when I'm about to >
i getting ready to read ' - y
Warkpanding for the open the assessment Me when | get my — -

feedback ; ([ 0 s
feedback feedback link on my feedback and read it DON TSTRESS
because it's not what |

phone and it says
b expected

unavailable =3 “ Me treating myself cos
A= : e | didn't get what |
TN ~ 2

—d ' ‘ wanted for my

me when | tried really hard but most of my

feedback is negative

be . T feedback
e beforehan
#retailtherapy
o -'V

Me questioning if |
should drop out after
one negative feedback
assessment

| did nothing well

Me determined to try Me ignoring the
harder and not give up positive feedback and
after one of my first reading the negative
major units part in my assessment
feedback

Me overthinking and
wondering what |
could’'ve done better
after getting my
feedback cos | tried my
hardest

I'm too scared to look back at
my feedback because too much
was wrong lol

iiteading my
assesemnt feddback

when i get good or
back feedback - wine is
always the answer

Padlet link:
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https://artslondon.padlet.org/lhenry144/EmbPrintEmotions
https://artslondon.padlet.org/lhenry144/EmbPrintEmotions/

B = Briefing, A = Assessment, F = Feedback ¥

Course

Example 2

—Mapping student
assessment journey
across whole course

assessment
review and
planning

BLOCK 2 (22/02/21 — 18/06/21) o

BLOCK 1 (19/10/20 —19/02/21) |
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5 Dialogue Assessment + Written Feedb

—_T |

https://staticl squarespace com
£919efer1537116103089/Tr

ller pdf

— s Written Feedback

Review / Crit

Review / Crit + Written Feedback

Parity review workshop

Unit briefing
Tutorials Group

Tutorials Individual

Peer to peer tutorials

Peer marking ?

UAL assessment criteria briefing

m
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Click to refresh this item

Inclusive
‘u\ t 100%
ssessmen T

51%

Example 2: impact sEEBRRE +22%

2015/16
2016/17
2017/18
2018/19
2019/20
2020/21

—The work that we've done together so far

on assessment and feedback have been really 2 0¢ Home BAME ©

[ Current Year ” Trends ]

good. They've all made really positive 100% —

o 67%
539, 51% 57% 61%

contributions to the way that we're doing stuff, and . . . . . l +2190

hopefully, ultimately, result in good scores in NSS e '~ =m 9 =8 oo
and so on. . 8 8RR R R
There's still loads of things we can do, | think 0° Home White .

- Click to refresh this item

there's stillimprovements.’

100%
68%  70%  75%  78%

T s
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Course Leader, UAL (October 2021)
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Summative

assessment

L200 Example 3

— Introducing decolonised
assessment principles

— Separating high stakes
performativity at degree shows
from summative assessment in
UG Fine Art.

19

Mixed media installation by Tom Lellouche and Leo Nataf, private view, Show 1



Rethinking summative assessment

— Impact on underrepresented
groups has been sustained.

— Awarding gaps have shifted
In certain areas, such as this
example.

20

Mobility vehicle by Grace Hinton, private view, Show 1



How does assessment
affect unit outcomes?

— To have any traction, these
values must be built into
assessment processes
and given recognition in grading
or they will slip through

Social justice

Decolonising

The funnel represents
practice of learning,
teaching and assessment

Good outcomes

21
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Summary/provocation

W ork on decolonising assessmentand needs to be undertaken to reduce Awarding gaps.

Going through the motions of curriculum interventions and reapproval is not enough without

an overhaul of assessment habits.

If universities want to take on more students, then they must make an ethical commitmentto

assess them equitably, rather than willingly enter cohorts into under-resource &%Ui#é/
quitably gly i\@\ W///

processes. § é
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77, N

0 N\



ual:

References
and links

the
exchange

— David Boud & Elizabeth Molloy (2013) — Winstone, N. and Carless, D. (2019)
Rethinking models of feedbackfor learning: Designing Effective Feedback Processes in
the challenge of design, Assessment & Higher Education, London, Routledge.
Evaluation in Higher Education, 38:6, 698- _ _ _
712, DOI: — UAL Code of Practice on Educational Ethics

Accessed at
— David Boud & Rebeca Soler(2016)
Sustainable assessment
revisited, Assessment & Evaluation in Higher
Education, 41:3, 400-
413,DOl:

— Freire, P. (1972). Pedagogy of the oppressed.
New York, Herder and Herder.

— McArthur, J. (2018) Assessmentfor social
justice. London, Bloomsbury.

— McVitty, D. (2022) Building backlearning and
teachingmeans changing assessment.
Available at

23


https://doi.org/10.1080/02602938.2012.691462
https://doi.org/10.1080/02602938.2015.1018133
https://wonkhe.com/blogs/building-back-learning-and-teaching-means-changing-assessment/
https://artslondon.sharepoint.com/sites/CanvasContent/Documents/Teaching%20and%20Learning/Educational%20Ethics/UAL%20Code%20of%20Practice%20on%20Educational%20Ethics%20(Word%20120KB).pdf?redir=1

Z N
'¢/Ill||\\\\\\ the

u a I n exchange

Catherine Caldwell SFHEA CATE
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Our work builds upon our colleagues' work

and the work of the Teaching, Learning and Employability Exchange — §
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